
Practical guidelines for the PDP on Teacher Intuitive Pedagogical Tact 
 

A key contribution of this research is the PDP on Teacher Intuitive Pedagogical Tact. To 

enable similar programs or replications of the studies reported in this dissertation, it is 

described here. The first section describes the PDP design, and the second section specifies 

the PDP enactment.   

 

PDP design 

PDP participants and activities 

In six sessions of three hours each, participants are invited to explore their intuitive 

awareness in both meditative and embodied exercises. The sessions need to take place in a 

large room with ample space for the embodied exercises. Groups ideally consist of six to 14 

participants and (at least) two facilitators. We advise that participants be able to join the PDP 

voluntarily. As many participants are not familiar with the experiential PDP approach, it is 

advised to organize an introductory session. In this session the participants can learn about 

the concept of intuitive pedagogical tact and experience both meditative and embodied 

exercises. This can help participants to decide whether or not the PDP approach meets their 

expectations and needs. Participants who decide to join the PDP receive a set of readings on 

systemic theory in relation to education.  

 

PDP sequence and resources 

Each PDP session follows the same flow, so that participants can become acquainted with the 

structure of the sessions. The first three PDP sessions each build on the previous session(s) 

and focus on social systems in the context of education: (1) family, (2) groups: classes/teams, 

(3) organizations. In session 4, the first three sessions are brought together to explain how 

persistent problem behavior of pupils can indicate systemic disturbances in one of the 

systems the pupil lives in. Session 5 aims to transfer what has been learned in sessions 1 to 4 

into practice, and session 6 focuses on reflection on participants’ learning process and 

evaluation of the PDP. 

The sessions start in a circle. First, the participants are welcomed, are reminded of the 

‘golden rules’ (personal leadership, privacy, wrapping up exercises with care), and the 

structure and focus of the session are explained. Next, the participants check in by stating 

their name and by sharing how they feel in that moment. The sharing of feelings is a first 

invitation to get into contact with oneself. A second step inviting participants to get into 

contact with themselves and their intuition is a guided meditation. All meditations started 

purposefully with four steppingstones: (1) attending to sitting place and posture, (2) 

deepening breath, (3) becoming aware of external signals, (4) becoming aware of internal 

signals. By repeating these steppingstones in each PDP session, the participants learn to do 

this themselves. During the PDP process, the facilitator’s guidance decreases. After the four 

steppingstones, the facilitators invite the participants to go along in a visualization that opens 

up the focus of that specific PDP session. After the meditative exercise, in sessions 1 to 4, the 



facilitator explains systemic principles in relation to the focus of the session. It is 

recommended to explain these principles on the basis of one’s own experiences. This 

concretizes the theory, but also opens up the possibility of being vulnerable in the PDP 

session. In the theoretical part of PDP session 5, the facilitator explains intuitive exercises 

that can be used in the classroom. In session 6, no theoretical input is provided. 

 The main part of the PDP is used for the embodied exercises, which are in line with 

the focus and theoretical input of that session. In PDP sessions 1 to 4, participants are invited 

to phenomenologically investigate in pairs: (1) the system dynamics in their family of origin in 

relation to dynamics in current systems they live in, (2) the system dynamics in their class(es) 

in relation to dynamics in their school team, (3) the influence of organizational dynamics on 

themselves and their class(es), (4) pupils’ problem behavior in relation to systemic 

disturbances in a systems s/he lives in. In PDP session 5, the participants experiment with 

exercises that can be used in the classroom. Moreover, educational materials and books in 

relation to using intuition and/or a systemic approach in education can be explored. In 

session 6, the participants are invited to ‘walk’ their PDP timeline and/or Dilts’ logical levels to 

reflect on their learning process in embodied exercises. In case there is time and energy left 

after these exercises, a participant’s question can be investigated in an embodied exercise 

with the group. At the end of the PDP sessions. the participants check out. The questions and 

comments that are raised during the session are discussed, the facilitators look forward to 

the next session, and the participants share how they are leaving the session. If necessary, 

the facilitators take time to wrap up the session with individual participants after the session 

has ended. 

 

PDP enactment 
As with any intervention, not only its design but also the way in which it is enacted affects 

outcomes. Therefore, this section focuses on enactment. Specifically, this section offers 

detailed guidelines for realizing the safe learning environment and conducting the exercises 

described above and in Chapter 6. Figure 6.2 is reproduced here, and the enactment 

guidelines discuss each main element. It has to be noted that the role of the facilitators is 

crucial, because they have to model the nonjudgmental, exploratory stance required for 

enhancing awareness of intuitions. Of course, they also have to be able to use their intuitive 

pedagogical tact in the PDP sessions. A key responsibility is cultivating a safe learning 

environment, which is described next, followed by information on how to facilitate the 

meditative and embodied exercises. 



 
Necessary condition and key practices for enhancing intuition for teacher pedagogical tact   

 

Safe learning environment 

- Emphasize personal leadership, privacy, and closure of exercises; repeat these ‘golden 

rules’ in each PDP session. Personal leadership often requires extra stimulation, as 

loyalty to the facilitators may encourage participants to do what is expected of them.  

- Go first in being exploratory/experimental, ‘it is okay to make mistakes’; although 

themes that emerge in embodied exercises can be emotional, the basic attitude is 

‘light and airy’. 

- Form small groups (maximum of 14 participants) with two facilitators; participants 

join voluntarily in the context of personal leadership. 

- Explain the paradigm in the invitation to join the PDP and the first PDP session; for 

some participants, it helps to substantiate the paradigm with scientific findings.  

- Use embodied exercises to let participants experience nonlocal intuitions; take the 

time to go through the struggle of the paradigm shift with participants; reassure them 

that this struggle is part of the deal and accept participants’ critical/skeptical 

comments. 

- Reinforce participants positively for attempting to step into the process 

(exploratory/experimental attitude). 

  

Meditative exercises that support shifting to intuition 

Being in the moment 

- Use meditative exercises for shifting to intuition, followed by a visualization to 

introduce the theme of the PDP session. Soothing music can help participants. 



- Make use of fixed steppingstones (sitting posture, deepened breath, external 

awareness, internal awareness/ body scan) to teach participants to shift to intuition 

themselves; decrease facilitator guidance, and suggest experimenting with shifting to 

intuition in advance of teaching a class. 

- Acknowledge that for some participants meditative exercises are new and therefore 

can lead to internal struggles; ‘this becomes easier over the course of the PDP’.  

- It helps participants to shift to intuition when facilitators are already shifted to 

intuition prior to the PDP session. 

Feeling relaxed 

- Emotions of participants that interfere with engaging in the session always take 

precedence over the session content. Offer participants who enter a PDP session 

laden with worries, emotions, thoughts, and so forth the possibility of not 

participating in the exercises or even leaving the session (taking personal leadership) 

if they are not able to park their emotions.  

- Shift to intuition by meditative exercises for becoming more relaxed and getting into a 

positive mood; emphasize that if participants experience restlessness or emotions, 

that they should accept these feelings instead of trying to get rid of them.  

- Mention that for some participants it can take time to get used to meditative 

exercises and that therefore frustrations and unease can emerge; again, suggest 

experimenting with shifting to intuition in advance of teaching a class. 

 

Embodied exercises that are supported by systemic theory 

Understanding or changing personal behavior patterns  

- Use embodied exercises to let participants investigate/experience their own role and 

behavior patterns in social systems (family, class, team, organization); if needed, 

search for alternative roles and behavior patterns. 

- Teach systemic theory (both contextual and intergenerational approaches) to let 

participants gain knowledge about their own behavior in relation to the social systems 

they currently live and work in; let them focus on being in service of social systems 

instead of repeating patterns related to the nuclear system. 

- Stimulate awareness of how one’s own behavior is being mirrored by (problem) 

behavior of others.  

Taking pupils’ perspective 

- Teach systemic theory (both contextual and intergenerational approaches) to let 

participants gain knowledge about the behavior of others (pupils/colleagues, 

class/team, organization). 

- Build up the complexity of the theory step by step, as it takes time to fully grasp the 

complexity of it; ‘in the embodied exercises, the theory becomes tangible’. 

- Use embodied exercises to let participants experience pupils’ perspective and to let 

them investigate how the behavior of others interacts with the systems they live in.  

 



Withholding judgment 

- Go first in being nonjudgmental and react nonjudgmentally to participants’ 

expressions of the paradigm shift struggle such as anger or fear; reassure them that 

this struggle is part of the deal. 

- Emphasize the exploratory character of the PDP, encourage participants to 

experiment without ‘right or wrong’; when there are judgments, invite the 

participants to let these go for a while. 

- Encourage participants to accept what cannot be changed (it is what it is) in order to 

focus on what can be changed (‘change starts with you’) if they become aware of 

judgments towards themselves or others.  

- Let participants recognize pupils’ perspective by investigating how the behavior is 

influenced by both the context as well as the history; ‘pupils’ (problem) behavior can 

be a mirror for one’s own behavior’, focus on what one has to change oneself.  

 

Embodied exercises that constitute phenomenological practices 

Sensing rational, affective and intuitive signals 

- Use embodied exercises for letting participants learn to register subtle intuitive 

signals; this can take time to get used to, reassure them that not feeling anything (yet) 

does not mean one is not intuitive. 

- Explain the kind of subtle signals that can emerge in exercises, or sense intuitions 

together with participants. 

- Put emphasis on sharing the intuitive signals that emerge instead of wanting to 

interpret them; ‘it is up to the exercise buddy to interpret the signals’. 

- Model an exploratory attitude / experimental focus for inviting participants to step 

into the process of receiving intuitive signals. 

Distinguishing between rational, affective and intuitive signals  

- Use embodied exercises for letting participants learn to distinguish between intuitive 

and other signals (critical reflection) and to be able to deal with their own emotions 

and not take over the emotions of others: ‘leaving with others what is theirs and 

taking what is yours’.  

- Teach participants to distinguish between personal emotions that are related to the 

current situation and emotions of the past (nuclear system) that resonate in the 

current situation; invite them to accept their own emotions (including negative 

feelings) as they are. 

Regulating emotions 

- Let participants reflect on personal behavior patterns to find out when they are 

overwhelmed by their own feelings such as fears, prejudices and wishful thinking.  

Attending to emergent insights 

- Acknowledge that at first it feels strange to attend to emerging insights, and reassure 

them that our human system gets used to (recognizes) it rather quickly.  



- If participants get frustrated, explain that it is not easy to integrate (nonlocal) 

intuition, as in society, using intuition is often taboo (particularly in the past). 

- Pave the way for participants by expressing emergent (intuitive) insights and/or by 

‘subtitling’ your own intuitive actions; encourage participants to explore/experiment 

by sharing their experiences; put the focus on the attempt to attend to what emerges 

instead of ‘right or wrong’. 

- Let participants experience system elements in exercises without their knowing what 

they are representing, so that they have to rely on emerging (intuitive) insights 

instead of their own interpretations. 

- Invite participants to be critical of the (intuitive) experiences. Take the time to discuss 

doubts, skepticism, resistance and/or frustrations and react without judgment to 

these feelings. 

 


